2 T&PICD

https://tpicd.org

E-ISSN: 2791-9943

Theory and Practice in Child Development

Volume: 3 Issue: 1 2023

pp. 37-50

Preschool Teachers' Perceptions of Gender in the Classroom: A
Multifaceted Examination

Secil Yildiz*? & Nefise Semra Erkan®

* Corresponding author
E-mail: secilyildiz@nevsehir.edu.tr

a. Nevsehir Haci Bektas Veli University,
Faculty of Education, Department of
Pre-school Education, Nevsehir, Tlrkiye

b. Istanbul Gelisim University Child
Development Department, istanbul,
Turkiye

Article Info

Received: January 30, 2023
Accepted: May 24, 2023
Published: June 2, 2023

d ' 10.46303/tpicd.2023.3

How to cite

Yildiz, S. & Erkan, N. S. (2023). Preschool
teachers' perceptions of gender in the
classroom: A multifaceted examination.
Theory and Practice in Child
Development, 3(1), 37-50.
https://doi.org/10.46303/tpicd.2023.3

Copyright license

This is an Open Access article
distributed under the terms of the
Creative Commons Attribution 4.0
International license (CC BY 4.0).

Note
This study was produced from the
doctoral thesis of the first author.

ABSTRACT

The present quantitative study was conducted to investigate
preschool teachers' perceptions of gender in the classroom. Study
group consisted of 120 preschool teachers working in official pre-
school institutions affiliated to Kirsehir Provincial Directorate of
National Education in Turkey. Participant selection was performed
by using simple sampling. Preschool Teachers' Perceptions of
Gender in the Classroom Scale was used for data collection. For
statistical analyses, Kruskal-Wallis Test, one-way ANOVA test and
independent T test were performed. The findings showed a
statistically significant difference between the mean overall
gender statement scores and the mean gender role trait scores of
preschool teachers and the said difference is influenced by the
professional seniority of the teachers. It was also found that there
was a statistically significant difference between the mean gender
role trait scores between the teachers who participated in a
gender-oriented educational activity and those who did not.
However, there was no statistically significant difference between
mean general gender statement, mean gender role trait, mean
gender-specific behavioral responses, mean gender roles in tales
and stories, and mean total scores regarding the number of
children in their classes.
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INTRODUCTION
Attitude and value development begins at an early age, through which children learn behaviors

that may or may not be acceptable in a particular social context (Rogosic, Maskalan & Krznar,
2020). Gender is a concept that defines the social roles and responsibilities of men and women
depending on how society perceives them and what behaviors and attitudes are expected from
them in the society (Zeybekoglu, 2013). Since the perception of gender develops from an early
age, children begin to understand these roles and responsibilities early on (Aina & Cameron,
2011; Muasya & Muasya, 2020). In this process, in addition to parents, preschool teachers play
an important role in the formation of children's gender perception as well. With their behaviors
and statements, teachers represent important people with whom children identify while they
acquire an understanding of gender (Duffy et.al., 2001; Emilson et.al., 2016; Rogosic et.al.,
2020).

Teachers' thoughts, attitudes and behaviors regarding gender roles significantly affect
children's perceptions (Torun, 2002), and although they do not openly discriminate against
children's gender in the school environment, teachers' perceptions and attitudes towards
gender roles, the discipline models they use according to children's gender, and the differences
in their behaviors and reactions towards children of different sexes, the games and toys they
prefer give children give explicit or implicit messages about gender perception (Berekashvili,
2012; Logue & Harwey, 2009; Lynch, 2015; Meland & Kaltvedt, 2019; Onurluer, 2019). Due to
the perceptions of gender roles, boys are more often described by their teachers as naughty,
active, behaviorally problematic and prone to fight with their peers, while girls are described as
calm, quiet and emotional more often (Morojele, 2011; Sayilan, 2012; Shen et al., 2009).

Teachers' perceptions of gender roles are reflected in their disciplinary approaches to
boys and girls. Teachers who believe that girls are more emotional than boys are more likely to
believe that girls should be disciplined more gently than boys (Erden, 2004).

Teachers' perception of gender also affects their perceptions of the areas where girls and
boys can be successful. Teachers who believe in traditional gender roles assume that boys are
predisposed to be successful in numerical areas, and girls in verbal areas such as language
(Berekashvili, 2012; Ganter, 2010; Hyde, 2005).

The games that children prefer may also cause them to be exposed to different
approaches by teachers in the context of their gender. Girls who are involved in games that
require a lot of movement do not get very positive reactions from their teachers. On the
contrary, teachers give positive reactions to boys when they play the same games. In this
context, it can be said that playing games suitable for traditional gender roles is welcomed by
teachers. It is seen that when girls play dramatic games, teachers intervene the play. Teachers
generally think that games that include doing a somersault, rolling and superhero roles are
suitable for boys, and games that involve fewer active roles with concepts such as home, family,
childcare are better suited for girls. (Logue & Harwey, 2009; Lynch, 2015)
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In the traditional context, it is argued that boys are more active in terms of physical
mobility and their motor development is at a better level, while girls exhibit more passive
behaviors. In addition, teachers describe boys as rude, curmudgeonly and strict, and describe
girls by emphasizing their appearances (Meland & Kaltvedt, 2019; Wingrave, 2018).
International studies on teachers' perceptions of gender investigated teachers' adult gender
role beliefs and their effects on children's behaviors regarding gender role (Cahill & Adames,
1997), teachers' gender stereotypes, beliefs, and attitudes (Chen & Rao, 2011; Frawley, 2005;
Meland & Kaltvedt, 2019; Warin & Adriany, 2017; Wingrave, 2018), and disciplinary strategies
teachers use in the classroom for boys and girls (Erden & Wolfgang, 2004; Robinson, 1992). In
Turkey, there have been studies conducted with individuals from different education levels and
age groups or with prospective teachers on attitudes and perceptions of university students
towards gender and gender roles (Alptekin, 2014; Aslan, 2015; Aydin & Dugan, 2018; Comer
Gazi, 2018; Filiz Unser, 2019; Géng, 2016; Karasu et.al., 2017; Koyuncu Sahin et.al., 2018;
Onurluer, 2019; Ongen & Aytac, 2013; Ozcan & Ozdil, 2018; Sacan et.al., 2015; Sari, 2011; Secgin
& Tural, 2011). It was observed that there are limited number of studies in the literature
regarding studies conducted with teachers.

Preschool is the developmental period in which socialization begins, social skills are
acquired and mental development accelerates; therefore, the activities offered to children by
teachers are as important as their approaches. The lack of awareness of teachers' own
perceptions, beliefs or attitudes about gender in the classroom may be due to the fact that they
are comfortable with traditional gender roles or that they themselves have traditional views. It
is important that teachers provide activities that incorporates gender equality in the class, use
and exhibit egalitarian statements and behaviors, and provide non-sexist materials to serve as
a model for the children. Examining the perceptions of teachers about gender is the first step to
be taken to increase their awareness and enable them to exhibit these egalitarian behaviors. It
is important to determine the perceptions of preschool teachers about gender in the classroom,
in terms of reducing the stereotypes of teachers and enabling children who will be adults of the
future to have egalitarian views and behaviors. Thus, the present study aimed to examine
preschool teachers' perceptions of gender in the classroom by accounting for various variables.
For this purpose, answers to the following questions were sought within the scope of the study:

1. Does preschool teachers' perceptions of gender in the classroom differ significantly

according to the gender of the teachers?

2. Does preschool teachers' perceptions of gender in the classroom differ significantly

according to their professional seniority?

3. Does preschool teachers' perceptions of gender in the classroom differ significantly

according to the number of boys and girls in classrooms?

4. Does preschool teachers' perceptions of gender in the classroom differ significantly

according to whether or not they participate in the gender-oriented educational activity?
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5. Does preschool teachers' perceptions of gender in the classroom differ significantly
according to whether or not they have taken any courses on gender?

METHOD
Research Model
The present study aims to examine preschool teachers' perceptions of gender in the classroom
by taking various variables into account. This quantitative study was designed by the relational
screening model, one of the quantitative research screening models. The relational screening
model aims to determine the existence or degree of co-variance between two or more variables
(Karasar, 2004).
Participants
Participants consisted of 138 preschool teachers working in independent kindergartens
affiliated to the Ministry of National Education and in kindergartens within primary and
secondary schools in the city center of Kirsehir in the 2017-2018 academic year. Teachers who
did not volunteer to participate in the study and whose scale forms were incomplete and
incorrect were excluded from the study. The final study group consisted of 120 preschool
teachers. Participants were selected using the convenience sampling method, one of the
nonprobability sampling methods. In this sampling method, researchers collect data from the
participants in their immediate surroundings to whom they have convenient access (Yildirm &
Simsek, 2011). 95.8% of the teachers participating in the study are female and 4.2% are male.
Data Collection Tools
Data collection was performed using “Preschool Teachers' Perceptions of Gender in the
Classroom Scale (PTPGCS)” developed by Yildiz (2019). This scale consists of four five-point
Likert-Type subscales and a total of 42 items. The scale form has two parts. The first part of the
form includes the Demographic Information Form, which consists of questions to determine the
demographic characteristics of teacher such as gender, professional seniority, the number of
girls and boys in their classes, whether or not they participated in any gender-oriented training
and whether or not they took any gender-oriented classes. In the second part of the form, scale
items and options are presented. In the 5-point Likert scale, the social distance interval between
the choices of each proposition is equal. Options numbered from 1 to 5 are as follows: “strongly
agree” 5 points, “agree” 4 points, “indecisive” 3 points, “disagree” 2 points, “strongly disagree”
1 point. There are four subscales in the scale. The general gender statement subscale has 17
items, the gender role trait subscale has 12 items, the gender-specific behavioral responses
subscale has 7 items, and the gender in fairy tales and stories subscale has 6 items. Cronbach's
alpha values of these dimensions are .85, .85, .77, .74 respectively. The fit indices for the CFA
results for the validity of the scale are x?/sd=1.68, RMSEA= .037, CFl= .92, GFI=.090, IFl=.092.
Since scale items express negative perceptions, high scores obtained from subscales, as well as
a high total score, indicate traditional perception, while low scores indicate androgenic
perception. In this study, using this multidimensional scale, preschool teachers' perceptions of
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gender in the classroom were examined in terms of variables such as professional seniority, the
number of girls and boys in the classroom, whether or not the teachers took any classes about
gender or participated in a gender-oriented activity.

Data Analysis

The data obtained from the teachers were analyzed using the SPSS 23 software. Kolmogorov-
Smirnov and Shapiro-Wilk tests were performed to determine which method would be used in
the analysis of the obtained data and whether the data showed normal distribution. In line with
the results of these tests, one-way ANOVA test or independent t test from parametric methods
was performed for the normally distributed data of the study, and Kruskal Wallis test or Mann-
Whitney U test from non-parametric methods (Karasar, 2004) was performed for the data that
did not show normal distribution. In addition, Tukey HSD Post Hoc test was used to determine
which group favored the difference.

Ethical Approval

The present study was conducted with the approval of Hacettepe University ethics commission
dated 15.08.2017 and numbered 35853172/433-2944.

RESULTS
Participant demographics are reported in Table 1.

Table 1
Demographic Characteristics of Teachers Participating in the Study
Demographics Groups n %
Female 115 96
Gender Male 5 4
Professional Seniority 1-10 years 53 44
11-20 years 58 48
21 years and above 9 8
Number of children in class More girls 48 40
More boys 52 43
Equal 20 17
Participation in educational activity Participated 13 11
Not participated 107 89

As it can be seenin Table 1, 95.8% of teachers are female and 4.2% are male. The majority
of the participants are female teachers. 44.2% of the teachers have professional seniority
between 1-10 years and 48.3% of them have between 11-20 years, while 7.5% of the teachers
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have a seniority of 21 years and above. The ratio of teachers with more male students in their
class is 43.3%, the ratio of teachers with more female students is 40%, and the ratio of teachers
with equal number of male and female students is 16.7%. 89.2% of the teachers stated that they
did not participate in any gender-oriented activities. Among the teachers who stated that they
participated in a gender-oriented activity, 92.3% attended a seminar and 7.7% attended in-
service training. It can be said that very few of the teachers who participated in the study took
part in activities related to the research topic.

Table 2
Kruskal-Wallis Test Results Comparing PTPGCS Subscale Scores by Professional Seniority

Professional Mea Mi  Ma Mean

Dimensions . n sd. z p Difference
seniority n n X Rank
5 19.7 6.0
1-10 years 3 0 1 12 36 51.23
Gender role 5 230 638 7.1 0.0
trait 11-20 years 3 0 3 12 37 68.63 ) 2g* 1-2
21yearsand above 9 ;1'8 2'8 12 25 62.72
5 128 3.7
Gender- 1-10 years 3 g 6 7 21 53.96
specific 5 141 4.1 45 0.1
behavioral 120 vears 8 0 g / 26 638 8 01
responses 21yearsand above 9 25'5 i.O 12 20 77.44
1-10 years : ;5'2 3'7 6 28 53.83
Gender in
5 166 4.1 35 0.1
Zi:i?es and 11-20vyears 3 4 4 6 24  66.16 6 68 -
21yearsand above 9 16'4 ;LO 10 22 63.33

As it can be seen in Table 2, there is a statistically significant difference between teachers'
mean gender role trait scores according to their professional seniority (p<0.05). The mean “In-
class gender role trait” score of teachers whose professional seniority ranges between 1-10
years (19.70) is significantly lower than the mean “In-class gender role trait” score (23,00) of
teachers whose professional seniority ranges between 11-20 years. It is also seen that there is
no statistically significant difference between mean gender-specific behavioral responses and
mean gender roles in tales and stories according to teachers' professional seniority (p>005
p>0.05).
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Table 3
One-Way ANOVA Test Results Comparing PTPGCS Subscale Scores by Professional Seniority
Subscale  Professional seniority n  Mean sd Min Max F p Difference
General 1-10 years 53 51.62 1130 23 76
gender 11-20 years 58 57.29 11.65 23 85 3.43 0.036* 1-2
statement 21 years and above 9 5511 10.30 44 72
1-10 years 53 9945 1524 66 134
Total 11-20 years 58 111.03 16.43 56 147 7.59 0.001* )
21 years and above 9 109.00 15.48 87 132 )

No statistically significant difference was observed between the mean general gender
characteristics scores among teachers with regards to their professional seniority (p<0.05). The
mean general gender characteristics score of teachers whose professional seniority ranges
between 1-10 years (51.62) is significantly lower than that of teachers whose professional
seniority ranges between 11-20 years (57.29). There is a statistically significant difference
between the mean scale total scores in terms of the professional seniority of the teachers
(p<0.01). The mean scale total score (99.45) of teachers whose professional seniority ranges
from 1-10 years is significantly lower than the mean scale total score (99.45) of those whose
seniority ranges between 11-20 years and those whose seniority is over 21 years (111.03 —
109.00).

Table 4
One-Way ANOVA Results of Comparison of PTPGCS Subscale Scores by Number of Children in
Class

Dimension of Children n Mean sd Min Max F p Difference
General More girls 48 54.25 1233 23 85
gender More bOVS 52 56.50 11.55 33 81 1.89 0.15 _
statement Equal 20 50.65 9.34 34 69
Gender- More girls 48 12.96 367 7 21
speC|f|.c More boys 52 14.08 404 7 25 133 026 -
behavioral

Equal 20 14.35 448 7 26
responses
Gender in More girls 48 16.98 453 6 28
tales and More boys 52 15.54 3.53 7 24 2.11 0.12 _
stories Equal 20 14.90 587 6 24

More girls 48 106.40 1591 56 137

Equal 20 100.20 18.49 66 125

tpicd.org
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As it can be seen in Table 4, no statistically significant difference was observed between the
mean general gender characteristics, mean gender-specific behavioral responses, mean gender
roles in tales and stories, and mean scale total scores with regards to the number of children in
teachers' classrooms (p>0.05).

Table 5
Kruskal-Wallis Test Results of Comparison of PTPGCS Gender role trait Subscale Scores by
Number of Children

Dimension of Children n Mean sd. Min Max g/;akn z p Difference

Gender More girls 48 22.21 6.23 12 36 63.27
role trait More boys 52 21.21 6.55 12 37 59.68 0.68 0.71 -
Equal 20 20.30 7.27 12 36 55.98

There is no statistically significant difference between teachers' mean gender role trait
scores with regards to the number of children in their classes (p>0.05).

Table 6
Mann-Whitney U Test Results of Comparison of PTPGCS Subscale Scores by Participation in a
Gender-oriented Activity

Dimensions Participation in Activity n Mean sd z p
No 107 24.85 6.33

Gender role trait -1.98 0.047*
Yes 13 21.05 7.44

Gender-specific

] No 107 16.54 3.99

behavioral responses -3.11  0.002*
Yes 13 13.33 2.54

Gender in tales and No 107 15.77 4.49

stories -1.707 0.088
Yes 13 18.00 3.42

As it can be seen in Table 6, there is a statistically significant difference between mean gender
role trait scores among teachers in terms of participation in the activity (p<0.05). The mean
gender role trait score (21.05) of the teachers who stated that they participated in the activity
is significantly lower than that of the teachers who stated that they did not participate (24.85).
There is a statistically significant difference between mean gender-specific behavioral responses
scores among teachers in terms of whether they participate in the activity or not (p<0.05). The
mean gender-specific behavioral responses score of teachers who participated in a gender-
oriented activity (13.33) was significantly lower than that of teachers who did not (16.54). There
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is no statistically significant difference between mean gender roles in tales and stories in terms
of teachers' participation in the activity (p>0.05).

Table 7
Independent T-Test Results of the Comparison of PTPGCS General Gender Statement Subscale
Scores by Participation in an Activity

Dimensions Participation in Activity n Mean sd t p

General No 107 55.20 11.60

gender 1.55 0.123
Yes 13 49.92 11.29

statement
No 107 105.34 17.16

Total -0.80 0.421
Yes 13 109.31 12.22

There is no statistically significant difference between mean general gender statement
and mean scale total scores with regards to whether or not teachers participated in a gender-
oriented activity (p>0.05).

CONCLUSION, DISCUSSION AND SUGGESTIONS
The results of the analysis regarding the gender variable of the present study were not reported
due to the lack of sufficient number of male preschool teachers. There are various stances in
the literature regarding the idea of men being early childhood educators. One of these views is
that women are more likely to be in caregiver roles than men, and therefore childcare is best
suited for women (Joseph & Zita; 2016). Although Turkey society is not very strict on traditional
gender roles compared to previous years, the perception of "professions for women" and
"professions for men" still continues to exist. If they choose to work, preschool or primary
school teaching was deemed appropriate for women, professions in line with the roles and
duties with which they are traditionally associated; on the other hand, the same roles and duties
have become a taboo for men (Haskan Avci et.al., 2018; Kmec, 2008). It is not surprising that
similar results are found in the database of the Ministry of National Education on the number
of preschool teachers. The 2021-2022 data shows that the rate of female pre-school teachers is
93.8%, while the rate of male pre-school teachers is 6.2% (MEB, 2022).

A statistically significant difference was found between the mean general gender
statement scores of the teachers according to their professional seniority (p<0.05). The mean
scores of teachers with a service period of 11-20 years were found to be significantly higher than
those with a service period of 1-10 years. In terms of teachers' perception of gender role trait,
it was observed that those with 11-20 years of seniority had a more traditional perception than
those with 1-10 years of seniority. There was no significant difference between mean gender-
specific behavioral responses and mean gender roles in tales and stories with regards to
teachers' professional seniority. There is a statistically significant difference in mean scale scores
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among teachers according to their professional seniority. The mean scale total score of the
teachers whose professional seniority is between 1-10 years is significantly lower than the mean
scale total score of the teachers whose professional seniority is between 11-20 years and 21
years and above. The fact that there is a significant difference between general gender
statement scores, gender role trait subscales and scale total scores according to teachers'
professional seniority implies that teachers with professional seniority of 11-20 years and over
21 years have a more traditional perception. The fact that teachers with a seniority of 1-10 years
have a more androgenic perception than teachers with a seniority of 11-20 years may arise from
the fact that they are younger, as well as from the fact that their awareness is higher with the
changing society structure. Contrary to the findings obtained in the present study, Tantekin
(2002) concluded that the professional seniority of teachers is not related to their gender roles
and discipline attitudes.

The results of the present study showed that teachers' mean general gender statement
scores, mean gender role trait scores, mean gender-specific behavioral responses, mean scores
of gender roles in tales and stories, and mean scale total scores did not differ according to the
number of children in their classes. In the literature research, no study was encountered in
which the gender perception of teachers was examined according to the number of girls and
boys in the classrooms. Torun (2002) stated that some teachers mentioned that there is
excessive noise in their classrooms due to the fact that the number of boys in their classes is
higher than the number of girls, and teachers have to pay special attention to boys in order to
cope with the high noise in the class.

It was observed that there was no statistically significant difference between the mean
general social gender role trait, mean gender in tales and stories, mean scale total scores with
regards to the teachers' participation in any educational activity. It was found that there was a
statistically significant difference between mean gender role trait regarding whether the
teachers participated in the activity or not. It was observed that the mean gender role trait
scores of the teachers who participated in an educational activity were significantly lower than
the scores of the teachers who did not participate. This finding is supported by the evidence in
the literature. It was seen that the perceptions and attitudes of prospective teachers and
teachers were positively affected by educational activities and in-service training programs.
Participating in the activities or trainings lead teachers to become aware of their gender biases
and change their attitudes (Dezolt & Hull, 2001; Jones et.al., 2000)

Since only one of the teachers participating in the study took courses on gender, the
results of the analysis for this variable were not reported. In one study (Esen, 2013), prospective
teachers received a short-term systematic training on gender. As a result, prospective teachers
started to question their stereotypes, developed sensitivity in the subject in both their
professional and private lives, and started to create awareness and sensitivity regarding gender.
In order to see the long-term and permanent effects of such trainings, in-service trainings shall
also be provided (Tantekin Erden, 2009). The Higher Education Council decided to include the
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'Gender Equality' course as a compulsory or elective course in the university curricula at the
"Universities with Gender Equality Awareness" workshop on 29 May 2015 (YOK General
Assembly Decision, 2015). The date of this decision explains the reason that the teachers who
participated in the study and who had a tenure of 11 years or more did not take any courses on
the subject. Today, knowledge and skills related to gender are presented through elective
courses added to education programs in our country (Tantekin Erden, 2016). It has been claimed
that including gender related courses to curriculum of prospective teachers and including topics
of gender sensitivity and equality into the existing courses are effective actions of measure for
changing traditional perceptions and attitudes related to gender (Campell & Sanders, 1997;
Egelioglu Cetisli et.al., 2017; Gray & Leith, 2004; Tantekin Erden, 2009). In addition, it is
recommended that teaching practices courses of all departments in the education faculty
should offer skills related to gender equality (Tantekin Erden, 2016).

The study has limitations at certain points. Within the framework of these limitations and
as a result of the findings obtained, various suggestions were made to other researchers. The
research is limited to preschool teachers in Kirsehir, Turkey. In the future, gender role
perceptions of larger sample groups and teachers working in different regions of Turkey can be
examined. Since this study is limited to the standard measurement tool, it can be enriched with
gualitative research based on teacher opinions. In future studies, preschool teachers' gender
role perceptions of different variables can be investigated.

REFERENCES

Aina, O. E., & Cameron, P. A. (2011). Why does gender matter? Counteracting stereotypes with
young children. Dimensions of Early Childhood, 39(3), 11-19.

Alptekin, D. (2014). Celisik duygularda toplumsal cinsiyet ayrimciligi sorgusu: tGniversite
gencliginin cinsiyet algisina dair bir arastirma. Selcuk Universitesi Sosyal Bilimler
Enstitlsi Dergisi, 32, 203-211.

Aslan, G. (2015). Ogretmen adaylarinin toplumsal cinsiyet algilarina iliskin metaforik bir
¢o6zimleme, Egitim ve Bilim, 40(181), 363-384.

Aydin, B. A. & Duragan, O. (2018). Halkla iliskiler lisans 6grencilerinin toplumsal cinsiyet
rollerine yonelik tutumlari. Konya Sanat Dergisi, 1(1), 88-103.

Berekashvili, N. (2012). The role of gender-biased perceptions in teacher-student interaction.
Psychology of Language and Communication, 16(1), 465-474.

Cahill, B. & Adams, E. (1997). An exploratory study of early childhood teachers' attitudes
toward gender roles. Sex Roles, 36, 517-529.

Campell, P. & Sanders, J. (1997). Uninformed but interested: Findings of a national survey on
gender equity on preservice teacher education. Journal of Teacher Education, 48(1), 67-
75.

Chen, E.S.G. & Rao, M. (2011). Gender socialization in chinese kindergartens: teachers’
contributions, Sex Roles 64, 103—-116.

tpicd.org TPICD 2023, 3(1): 37-50



Yildiz, S. & Erkan, N. S. 48

Coémer Gazi, Y. (2018). ilkokul 6G§retmenlerinin toplumsal cinsiyet farkindaligi iizerine niteliksel
bir arastirma: istanbul Anadolu yakasinda bir ilkokul 6rnedi [Master thesis, Maltepe
University].

Dezolt, D. & Hull, S. (2001). Classroom and school climate. In J. Worell (Ed.). Encyclopedia of
women and gender (pp. 257-264). Ca: Harcourt.

Duffy, J., Warren, K.,& Walsh, M. (2001). Classroom interactions: gender of teacher, gender of
student and Classroom Subject. Sex Roles, 45, 579-593.

Egelioglu Cetisli, N., Top, E.D. & Isik, G. (2017). Toplumsal cinsiyet esitligi dersini alan ve
almayan Universite 6grencilerinin toplumsal cinsiyet rollerine iliskin tutumlari, F.N.
Hem. Dergisi, 25(2), 104-110.

Emilson, A., Folkesson, A. M., & Lindberg, |I. M. (2016). Gender beliefs and embedded
gendered values in preschool. International Journal of Early Childhood, 48, 225-240.

Erden, F. (2004). Early childhood teachers’ attitudes toward gender roles and toward
discipline, Hacettepe Universitesi EGitim Fakiiltesi Dergisi 27, 83-90

Erden, F. & Wolfgang, C. H. (2004). An exploration of the differences in prekindergarten,
kindergarten, and first grade teachers' beliefs related to discipline when dealing with
male and female students, Early Child Development and Care, 174(1), 3-1.

Esen, Y. (2013). Hizmet 6ncesi 6gretmen egitiminde toplumsal cinsiyet duyarliligini gelistirme
amach bir calisma. Egitim ve Bilim, 38(169), 280-295.

Filiz Unser, A. (2019). Erken cocukluk editimi 6gretmen adaylarinin toplumsal cinsiyet rolleri
tutumlarinin farkli degiskenler agisindan incelenmesi 6rnegi [Yiksek lisans tezi Anadolu
Universitesi]

Frawley, T (2005). Gender bias in the classroom: current controversies and implications for
teachers. Childhood Education, 81(4), 221-227.

Ganter, C. (2010). Gender bias in the classroom.
http://online.sfsu.edu/meredith/165/Term Papers/ganter.pdf

Gong, T. (2016). Hemsireligin gelecegi meslegin cinsiyetsizlesmesini vadediyor mu? Erkek ve

kadin hemsirelik 6grencilerinin meslek ve toplumsal cinsiyeti iliskilendirme egilimlerinin
sosyolojik analizi. Fe Dergi, 8(1), 144-167.

Gray, C. & Leith, H. (2004). Perpetuating gender sterotypes in the classroom: a teacher
perspective. Educational Studies, 30(1), 3-17.

Haskan Avci, O., Karababa, A., & Zencir, T. (2018). Toplumsal cinsiyet baglaminda erkek okul
oncesi 6gretmen adaylari: algiladiklari giiglikler ve gelecek kaygilari. Hacettepe
Universitesi Egitim Fakiiltesi Dergisi, 34(4), 1092-1106.

Hyde, J. S. (2005). The gender similarities hypothesis. American Psychologist, 60(6), 581-592.

Jones, K., Evans, C., Byrd, R. & Campbell, K. (2000). Gender equity training and teaching
behavior. Journal of Instractional Psychology, 27(3), 173-178.

tpicd.org TPICD 2023, 3(1): 37-50


http://online.sfsu.edu/meredith/165/Term_Papers/ganter.pdf

49 Preschool Teachers' Perceptions of Gender in the Classroom

Joseph S. & Zita W. (2016). Men as early childhood educators: experiences and perspectives of
two male prospective teachers. Journal of Education and Human Development 5(1),
213-219.

Karasar, N. (2004). Bilimsel arastirma yéntemleri (13. Basim), Nobel Yayin Dagitim.

Karasu, F., Golliice, A., Giivenc, E. & Celik, S. (2017). Universite dgrencilerinin toplumsal
cinsiyet rollerine iliskin tutumlari, Sdii Saglik Bilimleri Enstitiisii Dergisi, 8(1), 21-27.

Kmec, J.A. (2008). The process of sex segregation in a gender-typed field: the case of male
nurses. Sociological Perspectives, 51(2), 259-279.

Koyuncu Sahin, M., Esen Coban & Korkmaz, A. (2018). Toplumsal cinsiyet esitligi ve Tiirk egitim
sistemindeki yeri: okul dncesi 6gretmen adaylarinin géziinden. Uluslararasi Bilimsel
Arastirmalar Dergisi, 3(2), 735-752.

Logue M. E. & Harvey, H. (2009). Preschool teachers' views of active play. Journal of Research
in Childhood Education, 24(1), 32-49.

Lynch, M. (2015). Guys and dolls: a qualitative study of teachers’ views of gendered play in
kindergarten, Early Child Development and Care, 185(5), 679-693.

MEB, (2022). Milli egitim istatistikleri orgiin egitim.
https://sgb.meb.gov.tr/www/icerik goruntule.php?KNO=460.

Meland, A. T. & Kaltvedt, E.H. (2019). Tracking gender in kindergarten, Early Child
Development and Care, 189(1), 94-103.

Milli Egitim Bakanhgi (2022). Milli egitim istatistikleri érgiin egitim 2021/2022.
https://sgb.meb.gov.tr/www/icerik_goruntule.php?KNO=460

Morojele, P. (2011). What does it mean o be a boy? implications for girls’ and boys’ schooling
experiences in lesotho rural schools. Gender and Eduation, 23(6), 677-693.

Muasya, J. & Muasya, |. (2020). A study of children's perceptions of gender identity and
stereotype in public pre-primary schools in Nairobi county, Kenya. International Journal
of Elementary Education. 9 (1), 1-7. doi: 10.11648/].ijeedu.20200901.11.

Onurluer, E. (2019). Sinif 6gretmeni adaylarinin toplumsal cinsiyet algilarinin incelenmesi
érnedi [Yuksek lisans tezi, Anadolu Universitesi].

Ongen, B. & Aytag, S. (2013). Universite 6grencilerinin toplumsal cinsiyet rollerine iliskin
tutumlari ve yasam degerleri iliskisi. Sosyoloji Konferanslari, 48, 1-18.

Ozcan, A. & Ozdil, K. (2018). Saglik hizmetleri meslek yiiksekokulu 6grencilerinin toplumsal
cinsiyet rollerine iliskin goris ve tutumlari: Nevsehir 6rnegi. Tiirk Akademik
Arastirmalar Dergisi Uluslararasi Multidisipliner Kongresi Bildiri Kitabi igcinde (18-26).

Robinson, K. (1992). Class-room discipline: power, resistance and gender: a look at teacher
perspectives. Gender Education, 4(3), 273-287.

Rogosic, S., Maskalan, A., & Krznar, T. (2020). Preschool teachers' attitudes towards children's
gender roles: the effects of sociodemographic characteristics and personal experiences
of gender discrimination. Problems of Education in the 21st Century, 78(3), 410-422.

tpicd.org TPICD 2023, 3(1): 37-50


https://sgb.meb.gov.tr/www/icerik_goruntule.php?KNO=460

Yildiz, S. & Erkan, N. S. 50

Sacan, S., Adibelli, D., Metin, S., Korkmaz, M., Sevil, U., Giirkan, A., Sen, E., Karta, N. &
Sahbudak, E. (2015). Determining the attitudes of university students towards gender
role. International journal of psychiatry and psychological researches, 4, 1-23.

Sari, 0.(2011). Toplumsal cinsiyet ve mesleki rol iliskisi: hemsirelik béliimiinde okuyan erkek
ogrenciler érnegi. Erzincan Universitesi Sosyal Bilimler Enstitiisii Dergisi, 4(2), 493-504.

Sayilan, F. (2012). Toplumsal cinsiyet ve egitim-olanaklar ve sinirlar. Fevziye Sayilan (Ed.),
Toplumsal cinsiyet ve egitim iginde (s.13-67). Dipnot.

Secgin, F. & Tural, A. (2011). Sinif 6gretmenligi bolimi 6gretmen adaylarinin toplumsal
cinsiyet rollerine iliskin tutumlari. e-Journal of New World Sciences Academy, 6(4),
2446-2458.

Shen, J., Zhang, N., & Zhang, C. (2009). The impact of gender on Chinese elementary school
teachers’ perceptions of student behavior problems. New Horizons in Education, 57(2),
17-31.

Tantekin Erden, F. (2009). A course on gender equity in education: Does it affect gender role
attitudes of preservice teachers? Teaching and Teacher Education, 25, 409-414.

Tantekin Erden, F. (2016). Okul 6ncesi egitim kurumlari okul 6ncesi 6gretmen ve toplumsal
cinsiyet. Sevcan Yagan Gider (Ed.), Erken ¢ocuklukta cinsel egitim ve toplumsal cinsiyet
icinde (s.177-198). Egiten Kitap.

Torun, Y. (2002). Gender bias in student- teacher interactions and its effect on reproduction of
gender roles in the classroom érnedi [Master thesis, ODTU].

Warin, J & Adriany, V. (2017). Gender flexible pedagogy in early childhood education. Journal
of Gender Studies, 26(4), 375-386.

Wingrave, M. (2018). Perceptions of gender in early years. Gender and Education, 30(5), 587-
606.

Yildirim, A. & Simsek, H. (2011). Sosyal bilimlerde nitel arastirma yéntemleri (8. Basim). Ankara:
Seckin Yayincilik.

Yildiz, S. (2019). Okul 6ncesi égretmenlerinin toplumsal cinsiyete yénelik sinif i¢i algilari ve bir
6lcek gelistirme calismasi 6rnedi [Doktora tezi, Hacettepe Universitesi].

Yiksekogretm Kurulu Genel Kurul Karari (2015). Erisim adresi
http://www.yok.gov.tr/documents/18755141/21995128/45_yokten_kadin_calstay kar
ar.

Zeybekoglu, O. (2013). Toplumsal cinsiyet baglaminda erkeklik olgusu, Egiten kitap.

tpicd.org TPICD 2023, 3(1): 37-50



